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ELPS 700: The Art of Collaborative Leadership     
California State University, Northridge
Doctoral Program in Educational Leadership, Ed.D.
PK-12 Cohort Syllabus
Instructor:


Phone/voicemail: 

Office:





Office Hours: 
Michael D. Eisner College of Education Conceptual Framework

The Michael D. Eisner College of Education as a professional school is committed to advancing learning, teaching and student success. This is accomplished using a developmental approach to promote reflection, critical thinking, and excellence in an inclusive learning community. Its graduates are well-educated, highly skilled, and caring persons who are lifelong learners prepared to practice in an ever-changing, multicultural world. They are committed to promoting achievement of all students as a primary measure of successful educational practice. Graduates assume service and leadership roles in public and private educational, health, and social programs and institutions. The College establishes and maintains productive partnerships throughout campus and with community schools and agencies. The faculty is committed to excellence in teaching, scholarship, service and collaboration with the community and professionals. The values for faculty and students that form the foundation of this Conceptual Framework include the following;
· We value high standards in the acquisition and application of professional knowledge and skills in subject matter, pedagogy, and technology.

· We value the achievement of students at all levels and advance their success in accordance with national and state standards.

· We value an inclusive learning community.

· We value creative, critical, and reflective thinking and practice.

· We value ethical practice by caring professionals.

Mission and Vision of the Doctoral Program in Educational Leadership

The mission of the California State University, Northridge, Doctoral Program in Educational Leadership is to create a network of school and college administrators prepared to effect profound change in teaching and learning that leads to improved student achievement.

The program’s Scholar-Practitioners will lead through:

· Systemic reform

· Collaboration

· Action research

· Cultural proficiency

Doctoral Program in Educational Leadership Student Learning Outcomes

CSUN Ed.D. graduates will have the knowledge, skills, and dispositions to lead profound change in teaching and learning in P-12 institutions by:
1. 
Planning systemic reform and managing the change process in collaboration with fellow educators and other stakeholders, based on a shared vision of learning. 

2. 
Guiding and supporting staff in nurturing a school, district or community college culture and program conducive to the effective instruction of all students and to the professional growth of all employees. 

3. 
Using data and technology effectively to assess student achievement, evaluate staff and programs, and plan and implement accountability systems. 

4. 
Becoming critical consumers of educational research and producers of action research who apply the lessons of research to student, school/district or community college improvement. 

5. 
Promoting culturally proficient policies and practices that recognize and value difference and ensure equity. 

6. 
Managing fiscal, physical, and human resources to ensure an effective, safe learning and working environment. 

7. 
Collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources at the local, state, and federal level.

8.    Modeling ethical practice, strong skills in communication and collaboration, and the development of leadership capacity in oneself and others.
9.    Understanding, navigating, responding to, and influencing the larger policy environment and the political, social, economic, legal, and cultural context of education.
Dispositions for Doctoral Program Candidates

The candidates for the CSUN Doctorate in Educational Leadership demonstrate that they value and are committed to:

1. Collaboration and networking with colleagues and stakeholders for the improvement of student achievement and P12 institutions. 

2. Action research and the use of research literature in educational problem solving and decision-making. 

3. Cultural proficiency in working with diverse students, staff, and stakeholders and in promoting equity-based policies and practices. 

4. Systems thinking as a change agent for systemic reform, with an interest in the big picture and large-scale improvement.

Course Description

The primary purpose of this course is to provide educational administrators the tools to establish credible leadership in the P12 school/district.  Students study and apply the literature of collaborative leadership including; team building, visioning, inspiring, and empowering constituents and stakeholders connected to the learning organization.

Course Student Learning Outcomes 

By the end of this course, students will be able to:

· Identify and explain the collaborative strategies needed to develop a clear vision and to extend the vision across the institution 
· Assess and discuss the relationship between personal values and organizational values. 

· Assess and analyze multiple models of effective communications in P12 schools/ districts.

· Develop and articulate a personal code of ethics of leadership that prepares the leader to deal effectively with the complex and conflicting demands in P12 schools/districts.

· Compare and contrast school/district culture and climate through analyses of personal and organizational values. 

· Using case studies and site visits, analyze the best match between leadership styles and an institution’s needs in different social and political contexts.

· Demonstrate the application of theories of artful leadership and collaboration as it impacts educational leadership.

· Evaluate his or her relationship to students, faculty, staff, parents and the community at large to ensure the establishment of ethical relationships grounded in an understanding of the importance of those leader/constituent relationships for the efficient functioning of P12 organizations and student success.

· Describe how collaboration among an institution’s leaders can improve student performance. 

· Recognize contributions to the organization through appreciation and celebrations of success for individual and team efforts.

Required Textbooks; Readings
Senge, P. (2006). The fifth discipline: The art and practice of the learning organization. New 


York: Doubleday.  (Primary Text)
Kouzes, J, & Posner, B. (2007). The Leadership Challenge. 4th Ed. San Francisco: Jossey-


Bass.  (Primary Text)
The Jossey-Bass Reader on Educational Leadership. (2007). 2nd Ed. San Francisco: Jossey-

Bass.  (Primary Text)
Garmston, R. (2007). Collaborative Culture. Journal of Staff Development, 28(2), 55-57.
Hoy, K. H.,  Gage, C. Q. & Tarter, C. J. (2006). School mindfulness and faculty trust: Necessary conditions for each other? Educational Administration Quarterly, 42: 236-255.

Publication Manual of the American Psychological Association. (5th ed.) Washington, D.C.: American Psychological Association.

Ross, J. and Gray, P. (2006). Transformational leadership and teacher commitment to Organizational Values. School Effectiveness and School Improvement. 17(2), 179-199.

Rusch, E. (2005). Institutional Barriers to Organizational Learning in School Systems: The Power of Silence. Educational Administration Quarterly. 41(1), 83-120. 
An Advance Organizer:

Table 1   A Comparison between Kouzes and Posner’s Five Exemplary Practices of 


    Leadership and Senge’s Five Disciplines.

	Element (Common)
	Kouzes & Posner

(Practice)
	Senge 

(Discipline)

	Values/Actions

Congruence

	Model the Way:


Clarify  personal values
Align Actions with values
	Personal Mastery:
Clarify personal vision


Hold creative tension

	Shared Vision
	Inspire A Shared


Vision:



Envision Future

Enlist Others




In common vision

	Building Shared Vision:

Unearthing shared pictures

of the future

Commitment not

Compliance



	Question the

Status Quo
	Challenge the Process:

Search for Innovation and opportunities



Experiment-take risks
	Mental models:

Surface internal assumptions

be open to scrutiny

Learningful conversations

	Learning Together

Through

Collaboration
	Enable Others to Act:

Foster collaboration through trust & relationships

Strengthen/empower others
	Team Learning:

Suspend assumptions and

Enter into dialogue
Thinking together and learning as a team

	Integration of the Whole
	Encourage the Heart:

Creation of a culture of celebration through individual & group recognition

Celebrate a Spirit of Community
	Systems Thinking:

Integrate all disciplines into a body of theory/practice

Whole exceeds the sum of the parts


Source: Gregory, R. (2008). The Art of Collaborative Leadership: Practices & Disciplines.


Course Schedule   KP=Kouzes & Posner; SE=Senge; JBR=Jossey-Bass Reader
	Class Session
	Topic
	Assignment 

	Session 1
8/27
	Course Expectations; Introduction; Syllabus Overview; Advance Organizer
	Read KP-Ch 1,2,  SE- Ch 1,2 JBR-Gardner Essay 

	Session 2
9/3
	KP 5 practices; the ten commitments of leadership.  SE-Learning Disabilities of the Organization; nature of leadership
	Read KP Ch 3,4, Senge, Chapter 8. 

	Session 3
9/10
	Clarify personal values and organizational values; Personal Mastery; creative tension 
	Read KP- Ch 5; Senge, Chapter 10
JBR-Bolman & Deal Essay

	Session 4
9/17
	The discipline of building shared vision; Envision the Future and inspiring a shared vision
	Review Senge, Chapter 10; Read KP, Chapter 6
JBR- Leithwood Essay

	Session 5
9/24
	Enlisting others in the Vision; The discipline of building shared vision* through personal visions.
	Read KP, Chapter 7; Senge, Chapter 9.

	Session 6
10/1
	The discipline of Mental Models; Challenge the Process- Seek Opportunities for Change
	Read KP Ch 8
Review Senge Ch 9

JBR- Deal & Peterson Essay

	Session 7
10/8
	Experimenting and Taking Risks; Promoting psychological hardiness; Unquestioned Assumptions
	Read KP, Chapter 9, Read Senge, Chapter11.

JBR- Fullan Essay

	Session 8
10/15
	Creating a Climate of Trust; Fostering Collaboration Team learning through dialogue and discussion
	Read KP, Chapter 10. Senge Ch 14


	Session 9
10/22
	Strengthening others through choice, competence, accountability and sharing power. Thinking and learning as a team; strategies
	Read KP, Chapter 11. 
Read Senge, Ch 4
Assignment # 2 Due

	Session 10
10/29
	Encourage the heart through clear standards, expecting the best; recognition and appreciation
Laws of the Fifth Discipline
	Read KP, Chapter 12.  Read Senge Ch 5

	Session 11
11/5
	Celebrate the Values and Victories of the Organization; Spirit of Community
A Shift in Mind; begin student presentations tonight.
	Read KP,Chapter 13. Read Senge Ch 17
Assignment# 3  due; assignment #1 for those students presenting

	Session 12
11/12
	 Leadership is Everyone’s Business;
Frontiers of leadership and learning

Student Presentations continue tonight


	Assignment # 1 due. For those students presenting
Leadership Issues/dilemmas to students for selection

	Session 13
11/19
	Student presentations continue tonight.
Case Study:  Summative activity
No Class 11/26-Thanksgiving Break
	Assignment #1 due in class for those students presenting

	Session 14
12/3
	Continue and Finish student presentations
Finish Case Study Activity
	Final exam assignment due next week. Assignment #1 due in class for those presenting.

	Session 15
12/10
	Final Exam; Culminating Activities
	Final Exam essay  due


Summary of Course Requirements 

Students are responsible for:  

• regular, punctual attendance

• active participation in class discussions and activities, including online
• timely completion of readings and assignments
• doctoral-level collegial conduct and doctoral-level work (see below)

Course Assignments-  Use APA style and format
1.  Write an integrative essay (minimum of eight pages) in which Kouzes and Posner’s practices and Senge’s disciplines are used to examine/analyze an important reform effort in your present organization. The essay should address the following items: (a) drawing upon the disciplines/practices, explain the reform effort; (b) critically assess the reform effort through a reflective analysis. What discipline/practice was used most effectively, least effectively, and why, and (c) could your organization have used another model of change in the reform effort, and (d) incorporate and reference relevant literature to add depth to the analysis. Prepare a 25 minute oral presentation to share the results of your essay.  (25 points)  Collaborative Group Assignment 

2.  Write a scholarly paper (minimum of ten pages) identifying collaborative strategies needed to develop a clear vision that can then be shared with stakeholders of the organization.  While the works of Senge, Bolman and Deal and Kouzes and Posner  are quite instructive on this subject, reference and explain other relevant literature that can be assistive in this endeavor.  (25 points)
3. Using the work of  Kouzes and Posner and other relevant literature, develop/conduct an experiential case study that requires you to clarify personal values, affirm those values, give voice to the values through actions, and finally, how those personal values may or may not align with your organizational values. Questions to consider are: When would my personal values not be in alignment with the organizational values?  Can I fix this situation or do I just resign and look for alignment elsewhere?  Are my values short-term or long-term?  Does this make a difference in my satisfaction as a leader in the organization?  Most important, can I impact student learning with my set of personal values and the organizational values? (25 points)  Signature Assignment
Final Exam:  Choice Essay- Students will select a Leadership issue/dilemma from a series provided by the professor.  The issue will be analyzed using appropriate leadership metaphors from course content and personal research. Students will receive specifics and the leadership cases during session 12.  (25 points)
Grading  

Assignment #1- Integrative Essay 






25%
Assignment #2- Collaborative Strategies/ Vision Paper 



25%


Assignment #3- Case Study- Signature Assignment




25%


Final Exam-       Choice Essay/ Take Home





25%

Percent/Points Grade Values:
100-93

A

92-90

A-

89-87

B+

86-84

B

83-80

B-

Note: Students in the Doctoral Program must maintain an overall GPA of 3.0. Incompletes will only be given in cases of serious illness or emergency where student was on track to pass the course and completed most of the required work, per University policy; students are responsible for contacting the professor about incompletes before the last class and filling out a Request for Incomplete form. Incompletes must be cleared within one year, per University policy. 

Doctoral Course Policies & Standards

Doctoral-Level Conduct: Students’ conduct in class and toward professors, mentors, and colleagues is expected to be professional, ethical, respectful, responsible, and collegial, reflecting serious commitment to the Doctoral Program and to the profession of educational leadership. Students are expected to demonstrate that they value and are committed to the program’s Dispositions for Doctoral Candidates in the areas of collaboration and networking, research for problem solving, cultural proficiency, and systems thinking as a change agent. 

Doctoral-Level Work: Doctoral-level work is original work that shows a broad understanding of the field, an advanced level of analysis of the issues, and a strong grounding in the literature or other evidence to support one’s thesis and claims. Doctoral-level work is clearly and compellingly presented, with a well-organized, logical flow of ideas and information, and proper attribution of sources. Doctoral-level work should meet or exceed assignment guidelines and show critical engagement with course concepts, readings, activities, and practical applications. Doctoral-level writing follows conventions for correct spelling, grammar, punctuation, usage, and sentence and paragraph structure without excessive use of jargon. Writing should follow APA style for citations, references, quotations, tables, figures, headings, numbers, and any other APA elements required by the professor. 

Writing Issues: Problems with writing can affect your course grade if ideas are not conveyed clearly with correct writing mechanics; they can also affect your ability to pass the doctoral Qualifying Exam, Proposal Defense, and Dissertation Defense. Students who have difficulty with written academic English should consult with the professor and their advisor, and take advantage of academic writing workshops and tutoring offered by the Doctoral Program and the University. In addition, they should spell-check and grammar-check their work, read it aloud to catch errors, and get feedback from a colleague or friend familiar with doctoral-level work before turning it in. 

Attendance: Regular, on-time attendance is critical to your success in the course and the doctoral program. Please inform the professor in advance if you will be absent, late, or leaving early. If you are late, please come into the classroom as soon as you arrive (do not wait for a break). More than 2 absences and several tardies/leaving early may affect the participation portion of your grade. If you are absent more than 3 times, please contact the professor immediately to discuss options for make-up work. 
Disabilities: If you know you have a disability that could affect your performance in this class, please contact CSUN Students with Disabilities Resources (818/677-2684, Student Services Bldg. 110) for free, confidential help and information. You are welcome to share this information with the professor, if you wish; the sooner you do so, the better the professor can help you.  

Academic Honesty Policy: Plagiarism is intentionally or knowingly representing the words, ideas or work of another as one’s own. If you quote directly, you must use quotation marks and indicate the page number; if you paraphrase authors’ main ideas in your own words, you must cite the source.  Plagiarism (including having others do your work for you) is grounds for failing the course. Cheating or plagiarism can also lead to you being expelled or suspended from CSUN and/or special programs (see Section 41301, Title 5, California Code of regulations. 
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