California State University Carnegie Project on the Education Doctorate

Convening – January 29-30

Preparation Work
Response from California State University, Northridge

There are two pre-meeting assignments for your team to complete for the CSU CPED Convening on January 29th and 30th. Each response should be no more than one page and should be entered on this document. These assignments will help to shape our discussions and will be posted on the CSU CPED web site thereafter at:

http://teachingcommons.cdl.edu/edleadership/cped/index.html
The reading materials for the assignments are currently posted on the web site. 
Assignment 1:  Signature Pedagogies

As a foundation for your response, review Preparing Stewards of the Discipline, the Signature Pedagogy article by Chris Golde, and the Signature Pedagogy Notes from the national CPED discussions. 

Identify one or more signature pedagogies that you have or would like to have in your program. What are the features or characteristics of these signature pedagogies?

CSUN Response:  

Case Analysis

Case analysis will be used in a number of courses as well as for the Qualifying Exam.  This pedagogy originated in and has become quite  common to Business Schools, but is increasingly adapted by  Educational Leadership Programs.   It is sometimes referred to as “problem-based learning.”  

The purpose of case analysis is to have students conduct an in-depth analysis of a specific problem or issue in its organizational context.  Students  apply the concepts they have learned to an actual problem of practice.  To analyze a case, students must examine closely the issues with which the organization is confronted, review the literature, collect and analyze data about the organization and the external environment, and make recommendations for the future.  

Research Support Seminars

Like many of the other CSU doctoral programs, we have developed a series of six 2-unit research support seminars.  Students will meet with faculty advisors in small groups and will receive specific, targeted support related to the development of their dissertation.  

Principles of Adult Learning

Our proposal outlines how our pedagogical approaches will be based on our knowledge of adult learning (Knowles, Holton, & Swanson, 1998).   This includes recognition that adult learners are autonomous and self-directed.  They have accumulated a foundation of life experiences and knowledge that may include work-related activities, family responsibilities, and previous education. Their learning, then, will be built upon and connected to this knowledge/experience base.  

Adult learners are goal-oriented.  They desire an educational program that is well organized and has clearly defined goals and expectations for learning.  Our program has well-defined expectations for the program and for each course that will be made clear to students at the outset.  The program is arranged sequentially in a three year, nine-semester block.  Candidates will clearly understand how they will move through the program and how they will be supported along the way.  Appropriate provisions will be made for those who are unable to maintain their enrollment with their cohort so that they will be able to reach their goal.  

Adults are relevancy-oriented.  Learning has to be applicable to their work or other responsibilities to be of value to them.  Therefore, Ed.D. program faculty will clearly identify the learning outcomes for participants at the beginning of each course.  Learning outcomes developed for the courses are related to P12 and community college leadership as applicable.  Students will take courses with others who work in similar settings.  Courses will be adapted to fit the particular target group—either P12 or community college—to make the courses particularly relevant to their own work.  In addition, students will choose topics for their assignments and projects that reflect their own professional goals and interests.

Adults are practical, focusing on the elements most useful to them in their work.  Ed.D. program faculty will relate the theories and concepts in the course explicitly to the practical work of school/district or community college leadership.  Again, the separate cohorts of community college and P12 educators will facilitate the practical nature of the learning activities and discussions that will be tailored to the settings in which they work.  

Adult learners need to be shown respect.  Doctoral students will be treated as colleagues who may sometimes possess more experience and knowledge in some areas than do the faculty.  Doctoral students will be encouraged to express themselves freely in class, drawing on their professional experience to contribute to the learning of their peers.  The classes are designed as seminars in which students will freely exchange ideas, share learning, and challenge one another.  

Assignment 2:  Investigating Learning Outcomes with Assessment Data

In responding, consider the Assessment article by Shulman, “Assessment and the Quest for Accountability.” 

Your program has a set of learning outcomes that have been well articulated and provide coherence and direction for faculty and students. What are those outcomes? What data do you gather to assess how well students have met those expectations? 

CSUN Response:  

The Learning Outcomes have been articulated as follows:

1. Planning systemic reform and managing the change process in collaboration with fellow educators and other stakeholders, based on a shared vision of learning. 

2. 
Guiding and supporting staff in nurturing a school, district or community college culture and program conducive to the effective instruction of all students and to the professional growth of all employees. 

3. 
Using data and technology effectively to assess student achievement, evaluate staff and programs, and plan and implement accountability systems. 

4. 
Becoming critical consumers of educational research and producers of action research who apply the lessons of research to student, school/district or community college improvement. 

5. 
Promoting culturally proficient policies and practices that recognize and value difference and ensure equity. 

6. 
Managing fiscal, physical, and human resources to ensure an effective, safe learning and working environment. 

7. 
Collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources at the local, state, and federal level.
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Modeling ethical practice, strong skills in communication and collaboration, and the  development of leadership capacity in oneself  and others.

9. 
Understanding, navigating, responding to, and influencing the larger policy environment and the political, social, economic, legal, and cultural context of education.

Learning outcomes have be established for each course and are linked to the Student Learning Outcomes for the program.  Because we are an NCATE institution, data on candidate progress is formally gathered at four transition points:

#1: Admission to Program

#2: Advancement to Candidacy

#3: Dissertation Proposal

#4: Program Completion

A unique feature of our assessment plan is the establishment of Signature Assignments which are embedded in each course and are linked to the Program and Course Student Learning Outcomes These signature assignments are scored on a common rubric around a set of common expectations established by Core Faculty.  Scores on the Signature Assignments are submitted at the time of qualifying exams and are an important indicator of readiness for candidacy.  
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