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School of Education and Human Development:  Leadership for Diverse Communities
DOCTORAL PROGRAM IN EDUCATIONAL LEADERSHIP

EDL 208:  Theories of Cross-Cultural Education
Summer 2008  (Embedded Fieldwork)
Units:  3 Semester Units

	Instructor:  Dr. Kenneth Magdaleno

	Office:  ED 369

	Office Hours:  Monday 5-6, Thursday 2 – 5

	Phone:  278-0309

	Fax:  278 – 0370

	Email:  kmagdaleno@csufresno.edu


Course Description

Designed to explain and discuss the most relevant theoretical approaches dealing with cross-cultural, multicultural education. As diverse and conflicting perspectives are examined, students will experience the complexity of views and perceptions dealing as leaders with multicultural populations coexisting in a pluralistic society. This course includes a fieldwork component.
Core Elements

Systematic Educational Reform, Visionary Leadership, Complexity in Organizations, Collaborative Management, Diversity and Equity, Educational Policy Environments, Educational Accountability, School and  Campus Cultures, Curriculum and Instructional Reform, Student Development and Learning, Communications and Governmental Relations, Research, Professional Practice.
Student Learning Objectives

1.1
Graduates of the DPELFS will know how to provide visionary leadership in educational reform in complex education organizations with respect to instructional practices and policies, creating healthy school and campus cultures, implementing appropriate curriculum, and in establishing school-community relations and home and school learning environments.

1.2
Graduates of the DPELFS will demonstrate visionary educational leadership in the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community; by modeling a personal code of ethics; and by developing professional leadership capacity.

1.3
Graduates of the DPELFS will demonstrate leadership in the application of effective instructional strategies in advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and staff professional growth.

2.1
Graduates of the DPELFS will be able to undertake educational program evaluations and assessments in educational settings, and be able to collect, disaggregate, and analyze data to be able to offer appropriately differentiated instruction.

3.1
Graduates of the DPELFS will know how to access the current literature using available technology relative to educational leadership.

3.4
Graduates of the DPELFS will be able to demonstrate their understanding of how theory informs practice with respect to school effectiveness and in the academic development of children.

Course Objectives
This seminar course is designed to discuss the most relevant theoretical approaches and current philosophical perspectives on cross-cultural and multicultural education. As diverse and conflicting perspectives are examined, together we will consider and discuss the complexity of views at the forefront of recent discussions. As leaders, with multicultural populations coexisting in a pluralistic society, we will discuss education for empowerment and the importance of addressing social and educational inequities.

The objective of this course is to increase our understanding of current theories of cross-cultural education and to explore personal perspectives and biases. Readings have been selected from a broad base of literature on cross-cultural research. The course is meant to provide a foundation for further exploration. We hope to provide opportunities to engage in mutual discussion in order to arrive at new understandings of the process and theory of education and equity.
Administrator Dispositions
The faculty of the KSOEHD fosters the development of the following professional dispositions:  reflection, critical thinking, professional ethics, valuing diversity, collaboration, and life-long learning.  Students will increasingly reflect these dispositions in their work with students, families, and communities.

General Statements
Students with special needs addressed by the American Disabilities Act who need course materials in alternative modes should notify the instructor and immediate reasonable efforts will be made to accommodate those special needs.

Further information on policies regarding plagiarism, cheating, sexual harassment and student conduct can be found in the University Catalog and the Schedule of Courses.

In the interest of safety, students are advised to leave the building in groups.  University security escorts are available by calling 278-2132.
Class Attendance

Students are reminded that they are expected to attend all classes and be active participants. Students who must miss class because of an emergency must contact the instructor prior to class if possible. Students who miss class for any reason, particularly any part of a weekend class, may be administratively withdrawn from the course by the instructor. A student being administratively withdrawn from a course means that the student must retake the entire course when it is next offered (normally one year later). Grades for the course will be adjusted to reflect absences. 

Students should also make every effort to be on time for class and not plan on leaving early. You are a valuable partner in the teaching and learning process and late arrivals and early departures detract from your ability to be a teaching and learning partner.
Required Texts

1.
Orfield, Gary. (2005) Higher Education and the Color Line: College Access, Racial Equity, and Social 
Change (Higher Education)
2.
Nieto, Sonia. (2004) Affirming Diversity: The Sociopolitical Context of Multicultural Education (K-12)
3.
Marshall, Catherine, Oliva, Maricela. (2006) Leadership for Social Justice: Making Revolutions in 
Education (All)

4.
Course Readings (Also see Bibliography at end of syllabus) will be available on Blackboard as assigned)
Grading Policy
1.
Participation (15%). Active involvement in class discussions is expected at each seminar.
2.
Discussion leader for 2 assigned Readings (20%) with a hardcopy one-page overview for each person in class. This is intended to be an interactive assignment and you will be expected to include visuals and prepare an activity for the class to discuss related to the reading. Readings may be chosen from the list provided or other readings approved by the instructor. Additional readings may be posted on Blackboard
3. 
Reaction/Opinion responses (20%) 500 to 600 words, due by Wednesday prior to the following class session. Your opinion/reaction entry critiques what you have read and connects it to either your school/district or university experience, personal experience or your research context
4.
Fieldwork (20%) Students are required to participate in a cultural learning opportunity outside class meetings. Reflections on what transpired at this activity relevant to educational practice will be turned in after the event. Students are responsible for organizing this requirement in a timely manner
5.
Final Paper (25%) (800-1000 words) Please comment on the lectures/activities/readings assigned during the semester. Which did you find most useful in understanding your work context or research?  Please cite (with direct quotes) from at least 3 different authors from our course readings or texts.  Include Bibliography in APA format. Be prepared to discuss this in class.

Seminar Expectations

This course will essentially be conducted through lectures, group discussions, reflections, and active participation. Moreover, there is a presumption that you will have read thoroughly and reflected upon the readings and the issues prior to coming to class. This prior preparation will allow you to participate more fully and actively in class discussions. Participation includes listening to others as well as speaking. Many of the concepts for exploring in this class are complex, and you each bring the richness of your experiences and knowledge(s) to the table. One of the chief requirements, therefore, is for everyone to encourage the expression of ideas from everyone else. Each student is encouraged to be supportive of everyone as s/he formulates ideas and opinions, being respectful of each student as s/he struggles to arrive at an understanding of the discussion. 
Preparation for Class.  Reading assignments are expected to be completed prior to attending class 

Grading.
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Confidentiality. The privacy and identity of children and their families should be protected in all written materials. Therefore when writing about a child in a case study, for example, the recommended language is “for the purpose of this study, I’ll refer to the observed student as Child A.”
Subject to Change.  This syllabus and schedule are subject to change in the event of extenuating circumstances. If you are absent from class, it is your responsibility to check on announcements made while you were absent. 

Computers. "At California State University, Fresno, computers and communications links to remote resources are recognized as being integral to the education and research experience. Every student is required to have his/her own computer or have other personal access to a workstation (including a modem and a printer) with all the recommended software. The minimum and recommended standards for the workstations and software, which may vary by academic major, are updated periodically and are available from Information Technology Services or the University Bookstore. In the curriculum and class assignments, students are presumed to have 24-hour access to a computer workstation and the necessary communication links to the University's information resources." 

It is expected that you have access to Blackboard. If you do not, please call 278-7373 (Digital Campus) and update me on what the situation is.

Copyright Policy. Copyright laws and fair use policies protect the rights of those who have produced the material. The copy in this course has been provided for private study, scholarship, or research.  Other uses may require permission from the copyright holder.  The user of this work is responsible for adhering to copyright law of the U.S. (Title 17, U.S. Code). To help you familiarize yourself with copyright and fair use policies, the University encourages you to visit its copyright web page.
Digital Campus course web sites contain material protected by copyrights held by the instructor, other individuals or institutions. Such material is used for educational purposes in accord with copyright law and/or with permission given by the owners of the original material.  You may download one copy of the materials on any single computer for non-commercial, personal, or educational purposes only, provided that you (1) do not modify it, (2) use it only for the duration of this course, and (3) include both this notice and any copyright notice originally included with the material. Beyond this use, no material from the course web site may be copied, reproduced, re-published, uploaded, posted, transmitted, or distributed in any way without the permission of the original copyright holder.  The instructor assumes no responsibility for individuals who improperly use copyrighted material placed on the web site.

Course Schedule

Friday, May 30 (5 – 9 p.m.)
Topic: 


Introduction to the course, Student Introductions, Review of Syllabus, texts 



and assignments
In-Class Assignment: 
“My Life Story”



Chapter 2, Activity #3 – Should Schools be Democratic? Why or Why not?
Readings due:
 
Leadership for Social Justice, Chapters 1 – 3 

· Be prepared to meet in teams, discuss the major themes presented by the authors and share out to the class
Readings Due: 

Affirming Diversity, Part 1, Introduction, Chapters 1, 2



Higher Education and the Color Line, Chapter 1, 2
Saturday, May 31 (9:00 a.m. – 4:00 p.m.)
Readings Due: 

Leadership for Social Justice, Chapters 4, 5



Leadership for Social Justice Group Assignment

· #7 Subjective “I” exercise
· What are the implications for educational leaders in K-12 and higher education as we address issues of Social Justice?



Affirming Diversity, Chapter 3, 4



Higher Education and the Color Line, Chapter 3
· Be prepared to meet in teams (K-12 and HE), discuss the major themes presented by the authors, develop an interactive presentation, and share out to the class

Blackboard/In class reading: “Acting White” – in class discussion

Film: Crash
Reflective Journals 
500 – 600 Word Reflection on readings and class discussions
· Hall: What is Culture?

· Trueba: The Dynamics of Cultural Transmission

· Phinney: Ethnic Identity in Adolescents and Adults

· Arsenberg & Niehoff: American Cultural Values

· Lee: “Traditional” and “Americanized” Hmong Students

· Ogbu: Voluntary and Involuntary Minorities

· Freire: Pedagogy of the Oppressed

· Moses & Chang: Toward a Deeper Understanding of the Diversity Rationale

Friday, June 6

Readings Due: 

Leadership for Social Justice, Chapters 6, 7



Affirming Diversity, Chapter 5, 6




Higher Education and the Color Line, Chapter 4, 5




Blackboard: “High Schools for Equity”

· In class group interactive presentation/What Should a Racially-Just School look like?
Film: 
Saturday, June 7
Readings Due: 

Leadership for Social Justice Chapters 8, 9



Affirming Diversity, Chapter 7, 8




Higher Education, Chapter 6

Reflective Journals
500 – 600 Word Reflection on readings and class discussions

· The Coleman Report

· Orfield: Schools More Separate

· Low: Behind the Gates

· Apple: Making White Right

· Bowles: Unequal Education

· Lee: Racial and Ethnic Achievement

· Kimmel & Mahler: Adolescent Masculinity
Friday, June 20
Readings Due: 

Leadership for Social Justice, Chapters 10, 11



Affirming Diversity, Chapter 9, 10




Higher Education and the Color Line, Chapter 7
Topics: race, diversity, equity and equality

Saturday, June 21
Readings Due: 

Leadership for Social Justice, Chapters 12, 13



Affirming Diversity, Chapter 11




Higher Education and the Color Line, Chapter 8
· Miner: For-Profits Target Education

· Miner: Voucher Wars

· Oakes: Matchmaking

· Relationships between High-Stakes Testing Policies

· The Effect of Schooling on Students’ Out-of-School Experience

· Karp: Band-Aids or Bulldozers

Friday, August 8
Readings Due: 

Leadership for Social Justice, Chapters 14, 15



Affirming Diversity, Epilogue




Higher Education and the Color Line, Chapter 9
· Guinier: Race, Testing, and the Miner’s Canary

· Payne: Part I: No Child Left Behind?

· Osei-Kofi: Pathologizing the Poor

· McDermott: The Cultural Work of Learning Disabilities

· Gutiérrez & Rogoff: Cultural Ways of Learning

· Solorzano: From Racial Stereotyping

· Fuller: Education Policy under Cultural Pluralism

Saturday, August 9
Final Paper and Fieldwork Presentations Due
Field Work Assignment in Higher Education

Data Collection/Analysis (in groups of 2 or 3 persons):

Based on recent results your school uses to evaluate college outcomes for students, describe your school’s degree of success in recruitment and education of all students. The point is to see how schools compare, whether in the same district or in a different city. In what ways are they similar or different?

Each person collects data. Decide which information you want to compare regarding outcomes. For example: how English Language Learners and students of color are faring; dropout rates; graduation rate, scores on a certain test, etc. Be sure to look at school outcomes in terms of income, ethnicity and gender of students.

1) Decide WHICH 4 categories of data you all will collect from your school sites.

2)  Post what you find from your school on your group's discussion board

3) All 3 people would look at the data of the 3 college sites and see if there are any patterns. What can you say about those patterns? Discuss your observations. Regarding the differences, why do you think they exist? What factors do you believe contribute to these similar and/or different outcomes? SES? Demographics? Administration? This necessitates a lot of group discussion because most of you don't know the school environment of the others in your group.

Based on your discussion, the person whom you designate as REPORTER will put this info together in a paper, which represents the ideas of all group members. Make sure and include all group members name and every member should review it before the REPORTER turns it in.

You can create charts/graphs, but together you must synthesize and summarize your findings, comparing the outcomes that each of you has found into one report for the group. Make sure and identify your school and its location (city and state). Summarize your findings and conclusion in five to six pages. You must cite at least three readings in your analysis. Present your findings at the last class meeting.

Field Work Assignment in K-12 schools

Data Collection/Analysis (in groups of 2 or 3 persons):

Based on recent results your school uses to evaluate outcomes for students, describe your school’s degree of success in educating all its students. You do not need to live near each other to compare school outcomes. The point is to see how schools compare, whether in the same district or in a different city. In what ways are they similar or different?

Each person collects data. Decide which information you want to compare regarding outcomes. For example: API scores; how English Language Learners and students of color are faring; dropout rates; graduation rate, scores on a certain test, etc. Be sure to look at school outcomes in terms of income, ethnicity and gender of students.

1) Decide WHICH 4 categories of data you all will collect from your school sites.

2)  Post what you find from your school on your group's discussion board

3) All 3 people would look at the data of the 3 school sites and see if there are any patterns. What can you say about those patterns? Discuss your observations. Regarding the differences, why do you think they exist? What factors do you believe contribute to these similar and/or different outcomes? SES? Demographics? Administration? This necessitates a lot of group discussion because most of you don't know the school environment of the others in your group.

Based on your discussion, the person whom you designate as REPORTER will put this info together in a paper, which represents the ideas of all group members. Make sure and include all group members name and every member should review it before the REPORTER turns it in.

You can create charts/graphs, but together you must synthesize and summarize your findings, comparing the outcomes that each of you has found into one report for the group. Make sure and identify your school(s) and its location (city and state). Summarize your findings and conclusion in five to six pages. You must cite at least three readings in your analysis. Present your findings at the last class meeting.
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