San Diego State University’s Doctorate in Educational Leadership

Program Assessment Plan

http://eddleaders.sdsu.edu/assessment_programs.html 
Introduction

San Diego State University’s Professional Doctorate in Educational Leadership seeks to inform ongoing program development and quality control efforts through a comprehensive evaluation plan, as required by Education Code Section 66040.7.  In combination with required graduate and post-graduate data to be collected by the California State University (CSU) system, SDSU has developed a variety of initial evaluation instruments with respect to coursework, dissertation design, dissertation execution, and post graduation.  Our design involves students, faculty, affiliated community members, and graduates.

This assessment plan was designed to address the following questions for the Ed.D. Program in Educational Leadership:

1. How well are the courses designed and sequenced to generate learning artifacts that meet the program outcomes?

2. How well do the learning outcomes and evidence of student learning address the students’ expectations for applied learning in their profession?

3. How well do the learning outcomes and evidence of student learning address the community partners’ expectations for applied learning in their profession?

In concert with the program mission, goals, and learning outcomes, as described below, these questions will frame all institutional efforts toward continuous program improvement.

Program Mission

The Ed.D. Program in Educational Leadership seeks to advance the work of public schools and community colleges throughout San Diego and Imperial Counties. The program is committed to developing ‘reflective leaders’ and ‘change agents,’ capable of responding to the area’s demographic shifts; as well as the increasingly complex needs of educational organizations within this diverse multicultural region. 

Program Goals

The program will strive to develop leaders who are:

1. experts in educational leadership

2. critical thinkers informed by scholarly literature

3. change agents, possessing the skills of: 

a. problem solving 

b. management

c. capacity of mission/vision articulation

d. influencing the instructional environment 

e. creating collaborative and community partnerships

4. self-aware, ethical professionals

5. professionals who value and promote diversity

Program Student Learning Outcomes

Graduates of the Ed.D. will be able to:

1.  
Organizational Strategy - organize strategies to improve the quality of education and promote the success of all students, while sustaining their institutional mission.  The demonstration of this outcome is based on knowledge of the organizations, their cultures, environments, and future trends (Program Goals: # 1, 3, 5).

2. 
Resource Management - equitably and ethically sustain people, processes, information, and assets, to fulfill the mission, vision and goals of their institutions (Program Goals: #1, 4, 5).  

3. 
Instructional Leadership - apply the necessary knowledge and skills to promote the academic success of all students by fostering a positive organizational culture.  Graduates would develop effective curricular programs, a student-centered learning environment, and ongoing professional growth opportunities for all staff (Program Goals: #1, 2, 4, 5).  

4. 
Communication - use scrupulous listening, speaking, and writing skills to engage in honest, open dialogue (Program Goals: #1, 2, 3, 4, 5). 

5. 
Collaboration - demonstrate the ability to develop responsive, cooperative, mutually beneficial, and ethically sound internal and external relationships; ones that nurture diversity, foster student success, and promote the organization’s mission (Program Goals: #1, 2, 3, 4, 5).

6.
Organizational Advocacy - recognize, commit to, and advance the mission, vision, and goals of the organization (Program Goals: #1, 2, 3).

7. 
Professional - set high standards for self and others, demonstrate personal accountability, and ensure the long-term growth of self and the organization (Program Goals: #1, 2, 3, 4, 5).

8. Financial and Legal Forces - identify the financial and legal forces affecting leadership in Pre-K-20 Education (Program Goals: #1, 4, 5).

9. Decisions Sciences - engage in scientific methods to assess, practice, examine results, and promote sound decision-making (Program Goals: #1, 2, 3, 4, 5).
Program Outcomes

In addition to evaluating how well students learn, program faculty will evaluate the extent that the program is able to meet the following outcomes:

Students will self-report that:

1. program faculty were responsive to their learning needs

2. program faculty were knowledgeable about program content

3. dissertation chairs were readily accessible

4. the cohort model enhanced their learning

5. community partners were engaged in making decisions for program improvement

6. students were engaged in making decisions for program improvement
To further inform this evaluation design, several items are worthy of note: 

First, the new Ed.D. in educational leadership is a professional degree oriented toward application of skills and research concerning real-world educational settings.  At its most basic construction, this differs from that of typical Ph.D. programs, where the orientation might serve more theoretical and basic research purposes.  

Second, each program concentration (PK-12 and Community College) has nuances within it, necessitating slight evaluation design variation from one concentration to the other. In honoring the different ways that the students in the two concentrations move through the program, there are some shared program evaluation methods and some variances in the methods. 

Third, a “preformative” investigation, as presented in Attachment A, was undertaken by the Center for Educational Research and Development (CERD), a California chartered not-for-profit corporation directed by one of the PK-12 faculty members.  In this preformative investigation, we sought key constituent understandings of doctoral program quality in order to more effectively target all assessment activities. The brief study yielded results that informed our program, and in so doing, contributed to the evaluation design. 

Fourth, the program evaluation plan is designed with the idea of direct observation in mind.  As the licensing accreditation body, Western Association of Schools and Colleges, notes in a letter to SDSU: 

… direct evaluation of student work will be the best method to determine whether the learning outcomes intended for the program have been met at the level of achievement expected for a doctoral level program (Western Association of School Credentialing, personal communication to President of San Diego State University, 7-27-07, p.2).

WhenWheWBased on the following BaB’baBased on these considerations then, the evaluation plan seeks a balance between assessment drawn from direct observation, as well as essential perceptions drawn from students, faculty and affiliated community members.  Equally important, while considering the nature of the professional doctorate, inter-program variation, the preformative findings, and balanced evaluation modalities--the design was developed in light of evolving evaluation requirements, as well as student, faculty and affiliated community member needs.   
*Research Methods Notes

In creating the following design, there are some brief methodological considerations of note.  To the extent possible, for reliability and validity purposes, in all survey components, we strove for consistency in both item development and presentation.  Each evaluation method largely aligns with the program goals, as well as the aspects found important to program quality in the preformative evaluation.  These include vision/community, the culture of instruction, management skills, social context and community relations, diversity and ethics, and relationships with colleagues and faculty.

In II
 

All quantitative survey data will be reviewed alongside the qualitative data with faculty to inform ongoing program decisions.  Data from each source will be analyzed individually and when comparisons between different data sources are possible, they will be synthesized to create an overview of program effectiveness. 
The presentation of this narrative is organized in the following fashion.  First, a summary of the overall formative and summative evaluation design is described. A narrative follows, specifying and referencing instruments applied throughout the program—including student, faculty and community member assessments. Finally, instruments comprised of student progress through program milestones—e.g. qualifying for, executing the dissertation and post graduation—are described.

Assessment  Plan Instrument Summary

The evaluation of the Ed.D. program draws on a multi-faceted design.  It consists of both formative and summative approaches.  The formative evaluation will start at initiation of student program participation.  The summative evaluation will occur at the end of the first cohort of graduates, commencing at year three.  

These formative and summative evaluations will be reported to SDSU as a part of its formal academic program review cycle.  In addition, state reporting requirements will be adhered to and will serve as an additional reporting requirement to what is contained within this plan.
Evaluation Methods
Each year a student is enrolled in the program, he or she will participate in ongoing formative evaluation.  It will consist of the following components, some of which will also be used for summative evaluation:

1. Course Evaluation (evaluating program outcomes 1-6) -  Appendix 1 presents the end-of-course evaluation completed by Ed.D. students in both concentrations for each course.  Students will assess their courses in 31 separate areas of performance.  The numerical results of these assessments are compared to the department and college averages.  Additionally, students assess the faculty in these courses.  The respective department’s chairperson reviews the evaluation results for each professor and each course.  A written summary of the evaluation is provided to the faculty member.  This type of evaluation allows for quick adjustments to faculty teaching methods and course procedures, if warranted.  
2. Curriculum Alignment Matrix (evaluating program student learning outcomes 1-9) -  Appendix 2 depicts a curriculum map of courses. Based on assessment from faculty in their respective fields of expertise, courses are considered both internally, and as they contribute to overall preparation for meeting program goals.  This includes, but is not limited to, experiential learning regarding practice skills, developed leadership concentration knowledge, as well as effective consumption and analysis of research.  Each course is rated for the extent to which content and goals are “introduced,” “reinforced,” and/or “addressed at an advanced level.”  Evaluation of student learning opportunities are presented in courses that address issues at an advanced level.  These course artifacts are contained in the students learning portfolio.
3. 
Annual Faculty and Student Self Assessment of Attainment (evaluating program outcomes 1-6 and program student learning outcomes 1-9) -
Appendices 3-6 reveal that at the completion of each year, for each student in each program, faculty teaching program courses will systematically consider student performance.  Students will do the same, and all will meet to review for congruence in assessment regarding learning attainment, overall progress, and opportunities for improvement.  These assessments vary slightly by program concentration.
4. Annual Student Program Assessment Survey (evaluating program outcomes 1-6 and program student learning outcomes 1-9) - 
Appendix 7 shows that each year students are enrolled, they will participate in a confidential assessment of the program.  This assessment provides a retrospective overview of the students’ experiences in the program over the past year.  Students will be assessing program faculty, program operations, vision/community, courses, culture of instruction, management skills, social context and community relations, diversity, plus ethics and relationships with colleagues and faculty.

5. Dissertation Research and Writing and Oral Presentation (evaluating program student learning outcomes 1-9) - 
As part of qualification to conduct the dissertation research, all students will participate in ongoing courses explicitly devoted to summarizing and enhancing the research and writing skills needed to execute the dissertation. These courses will be assessed as all courses are, through instructor evaluation. In addition, Creswell’s (1994) dissertation criteria will provide a specific dissertation-related self assessment checklist, supporting student needs and meeting program goals.  This checklist can be found in Appendix 8.  This self-assessment checklist links directly to both the oral and written dissertation rubrics that are used by faculty to evaluate both the dissertation proposal and defense. See Appendices 10 and 13 for these rubrics. 

The execution of the dissertation is a final determination of student attainment of learning outcomes, especially those for the research core.  The sufficiency of dissertations will be ascertained through the dissertation committee member’s evaluation.  The components are comprised of oral and written evaluation rubrics drawn based on program goals and aligned with rigorous SDSU university-wide research standards.  The written rubric for each of the program concentrations is found in Appendix  8 and 10, and the oral rubric for both is found in Appendix 13.

6. Community College Reflective Student Learning Portfolio Assessment (evaluating program student learning outcomes 1-9) - 
Within the Community College concentration, students develop and present a course-learning portfolio.  The oral formal presentation of the written reflective student learning portfolio comprises the students’ qualifying exam.  This portfolio assessment provides an opportunity to demonstrate deep learning across courses, and helps guide work-based interests at the dissertation level.  Given that PK-12 students have already obtained a credentialed Masters degree, which included a program portfolio containing course and practice-related learning artifacts, the portfolio is not part of the PK-12 formative evaluation in this program. The rubric used to evaluate the written and oral qualifying exam for the community college concentration can be found in Appendix 9.  The full description of the reflective student learning portfolio process may be found at http://interwork.sdsu.edu/eddleaders/community_college/portfolio.html  or in Attachment D.
7. Written Qualifying Examinations (evaluating program student learning outcomes 1-9) - 
The qualifying examinations are an important way of determining how well students are achieving program goals. At this milestone, students will be assessed using a standard comprehensive content rubric.  In addition to evaluating individual qualification for executing the dissertation, the “snapshots” provided by these examinations, when viewed as a whole for all students, provides valuable ongoing feedback to program faculty concerning the degree of attainment of program goals.  

For each concentration the rubrics vary slightly.  In the Community College concentration, the rubric for assessment is contained in Appendix 9. It can only be considered once the learning portfolio, as described in item 6 above, is approved. In the PK-12 concentration, the written qualifying examination rubric is found in Appendix 11.  

8. Community Member Survey  (evaluating program outcomes 1-6) -
As seen in Appendix 12, on an annual basis, all community members affiliated with the program will be surveyed with respect to components identified in #3 above to assess the progress of the program.  Many community partners are also employers of the current students or graduates. Their answers will provide a unique perspective, helping us determine the strengths of the program and what areas might warrant improvement from an involved and committed, yet outside perspective.
9. Post Graduation Survey (evaluating program outcomes 1-6 and program student learning outcomes 1-9) - 
At the end of the first and third years following graduation, students who have completed the program will be expected to respond to a retrospective evaluation of the program.  Through survey responses, graduates will provide information on retrospective perceptions similar to the ongoing student assessment as noted in #3 above. This is found in Appendix 14.

These components of formative and summative assessment provide vital information on the continuing development and progress of the program.  With these results, faculty can make changes in the program that will impact the new cohort groups entering the program—as well as the current cohort groups—as they advance through the program.  
Results and Decisions Made 

As a result of engaging in the curriculum alignment mapping process (Appendix 2) and end of first year student feedback (Appendix 7), faculty have made changes to the sequence of research methods courses.  In the first year of implementation, students enrolled in ED 836 without ED 836 being coupled with a research methodology course.   For the second cohort, which has enrolled this past fall, ED 836 will be coupled with a research methodology course.  This change is intended to address student and faculty concern that students were being asked to engage in research without being concurrently enrolled in a research methodology course.

Student satisfaction surveys gathered at end of first semester and end of first year have revealed high levels of student satisfaction with faculty competence and faculty responsiveness (program outcomes 1 and 2).  In addition, students have reported great satisfaction with the cohort model and how well it has enhanced their learning (program outcome 4).

We look forward to receiving formal feedback on this proposed assessment plan from students and our community partners at our governance meeting on Monday, December 8, 2008.
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