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The Pre-Work assignment for your team to complete for the CSU CPED Convening on October 20 & 21 is to be submitted by October 13. The response to each question should be no more than one page and should be entered on this document. These assignments will be part of our discussions and will be posted on the CSU CPED web site.

The reading materials for the assignments are posted on the CSU CPED web site at:

http://teachingcommons.cdl.edu/edleadership/cped/cpedoct08.html
Assignment:  Further Investigating Learning Outcomes with Assessment Data

For the first Convening last January, you described the set of learning outcomes that have been well articulated and provide coherence and direction for faculty and students. You identified those outcomes and the data you gather to assess how well students have met those expectations. For the October 20 & 21 Convening, please address the following.
The central issue is: how do you analyze, report, and use those data? Identify examples of the data you gather regarding student performance. Considering these data, please answer the following questions:

1. What measures of student performance are most valued in program assessment and review? What direct measures of student learning (i.e., direct evaluation of student work) are used to determine whether student learning outcomes have been met? How are the performance data used to improve student learning?

At SDSU, we believe the completed high quality, high impact dissertation that addresses a critical issue related to improving the educational organizations in which our students work is of course the ultimate measure of student performance. But this is clearly a summative assessment dependent on the various opportunities to demonstrate the developmental skills, knowledge and dispositions that lead up to the successfully completed dissertation. These measures are intentionally varied across the courses, the research and writing support seminars, and the practicum.

Examples of student work utilized to measure student learning outcomes include: conducting, writing, and presenting a meta analysis of research related to a specific education topic; developing a literature review on a focused topic; developing and conducting a field-based survey; debating the education policies of the two US presidential candidates; critiquing a peers written work; participating in fishbowl discussions related to student work; drafting chapters 1-3 of the dissertation.

Data are utilized in various ways to improve student learning. For example, in most assignments, students are provided with rubrics or scoring guides for their work.  Detailed instructions related to the program are always provided.  These tools are then used to provide feedback to students on their written, oral, and performance-based work.  Faculty often provide students opportunities to revise and resubmit their written assignments to improve their learning. Another example relates to faculty discussions of student work. Key critical assignments are discussed in faculty meetings.  Suggestions are then passed from current faculty to those of courses yet to be offered regarding possible learning opportunities and assignments that could deepen the learning for individual students as well as the cohort as a whole.

2. How do your students address substantive problems collectively and individually? What are the artifacts that they produce that demonstrates mastery of concepts that span several topic areas in education policy and practice and require interaction with other disciplines and fields of study? What written and oral reports are expected? 

The cohort model in essence is a collective learning community. At SDSU the cohort convenes around multiple functions allowing the groups and individuals to view issues from various perspectives.  The students begin the first course “Re-Thinking Leadership” as a cohort of the whole, with all the community college and P12 students together. Their readings go far beyond the field of educational leadership.  And students are exposed to other disciplines, such as the healthcare industry.  In fall 2007, leaders from Sharp Medical Group presented on their dynamic and expansive Baldridge Initiative. Students were expected to interact with these healthcare industry leaders and engage in critical analysis of the potential implications for practice within their own organizations.  As individuals, they also prepared oral and written artifacts.

In a concentration course composed of only the community college or P12 students, the cohort convenes around issues more familiar and related to their own fields. Nonetheless, they explore policy issues. In the Community College Law and Finance course, the students take responsibility for creatively presenting (video-taped role-playing) a critical issue or policy, such as the Brown Act or Proposition 98 funding.  In the P12 Politics of Urban Education Reform course, students prepare and conduct a debate regarding the education policies set forth by the two US presidential candidates.

Again, the Community College and P12 Concentration cohorts are reconfigured into even smaller interest clusters of 4-7 students for the Research and Writing Support Seminars where they are actively engaged with their group as well as individually with the faculty member. These groups explore such topics as the ethics of research, inquiry methods potentially appropriate to their research topic, literature sources for their topics of research.  They draw upon writings from other courses and drafts of their qualifying exams, seeking and providing feedback from their peers and the faculty over this multi-semester research and writing support sequence. 

Every course has written and oral assignments.  But there are also common expectations which include the qualifying exam which includes a draft of chapters 1-3 of the dissertation proposal for the P12 Concentration students, and the Professional Portfolio that includes artifacts from coursework and professional development activities for the Community College Concentration students); the dissertation proposal and oral defense; and of course the final dissertation.
3. What research questions do the data generate that further your institution’s work and inform consideration of whether learning outcomes have been met at the level expected for doctoral candidates? How are the findings used in your program assessment plan(s)? How does this information inform your consideration of courses and experiences?
SDSU concluded a Pre-formative Program Evaluation this past summer designed to help the faculty formulate these research questions that will guide our work in assessing the effectiveness of the program for advancing student learning.  The faculty will be considering this work at the doctoral program faculty meeting in November.  In the meantime, the two directors and the faculty member who has led the pre-formative evaluation are discussing the initial findings in the context of our required response to the WASC request related to this issue. Of key consideration is what specific collective data will best guide program improvement.  We want to avoid over-collection of data that are not likely to be useful or essential to the process of program improvement.

The faculty from each concentration (Community College and P12) meet frequently and sometimes share, as appropriate, individual and collective student progress and work.  Students are interviewed individually by all faculty yearly.   Students provide a self-assessment of their progress in the program and faculty provide feedback.  Student input is also solicited regarding program effectiveness during this annual interview. Concentration faculty discuss these interviews, consider the feedback provided by the students, and engage in discussion and planning for program and course development and/or changes within the concentration. One example of student feedback that will require program adjustment relates to the alignment of the schedule for dissertation completion and the actual commencement ceremony.

Further discussions take place in the Community Partners Governance Committee, a key governance body with student, faculty, administration, and P-14 community leader representation.  Faculty are also engaged in writing and presenting on the lessons learned from this dynamic and continuous effort to improve program and student outcomes.
Please return your responses to jbissell@calstate.edu by October 13, 2008, for posting on the CSU CPED Web site, and bring 20 copies of your responses to the October 20-21 convening.
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