San Francisco State University Responses


California State University Carnegie Project on the Education Doctorate

Convening – January 29-30

Preparation Work
There are two pre-meeting assignments for your team to complete for the CSU CPED Convening on January 29th and 30th. Each response should be no more than one page and should be entered on this document. 
Assignment 1:  Signature Pedagogies

As a foundation for your response, review Preparing Stewards of the Discipline, the Signature Pedagogy article by Chris Golde, and the Signature Pedagogy Notes from the national CPED discussions. 

Identify one or more signature pedagogies that you have or would like to have in your program. What are the features or characteristics of these signature pedagogies?
The Ed.D. program at San Francisco State University potentially has a number of signature pedagogies that may emerge as the program develops. First, in considering the use of  the term “pedagogy,” we suggest a slightly broader construction than its apparent use here that focuses on specific instructional practices. Instead, we suggest broadening the term to encompass a program’s philosophy as well as other program-wide support activities. Using this broader construction, we can identify several possible signature pedagogies that may be emerging in our program—or that we would like to develop over time.

• Addressing the Achievement Gap and Structural Inequalities in Education

Throughout our program, there is the conscious intention to address issues of equity in the practice of education. Course readings are consciously selected with these issues in mind, assignments are targeted toward these themes, and in-class discussions are constantly directed to these underlying themes.

• Integrating Assignments Across the Doctoral Curriculum

We are beginning to emphasize cross-course collaboration in the crafting of student assignments, so that knowledge from different content areas can be integrated into common pieces of work that will meet the requirements of more than one course; the corollary, of course, is a reduction in the number of assignments for students, hopefully with no reduction in rigor. An example of this takes place in the Spring 08 semester, in which the professors in two courses (EDDL 931--Qualitative Analysis of Race, Class, and Gender in Society and Education and EDDL 941—Organizational Accountability and Strategic Planning) are offering the opportunity for students to complete a pilot study in common across the two courses.

• Implementation of a Writing Support Coordinator Position

We have provided release time for a doctoral faculty member (who has expertise in language and literacy issues and a research focus on doctoral writing) to provide a range of ongoing writing support activities to students and faculty. Support for students includes support with conceptualizing responses to writing assignments, reviewing drafts of written assignments, forming writing support groups, and on-call advising (email, phone, or face-to-face). Support for faculty includes coordinating writing assignments across courses to avoid overloads, developing shared expectations and rubrics, identifying specific writing genres appropriate for educational leaders, and structuring program-level rubrics (e.g. for assessing portfolios, literature reviews, dissertation proposals, and dissertations). 

• Interdisciplinarity

Our program is interdisciplinary on multiple levels, and in substantive ways. Our doctoral faculty members are drawn from multiple disciplines and colleges from across the university, including Educational Leadership, Ethnic Studies, Public Administration, Political Science, Business, Sociology, Health and Human Services, and other disciplinary areas. This interdisciplinarity in faculty staffing should offer our students access to best practice in a range of important discplines that have considerable relevance to the practice of educational leadership. Our governance structure is also interdisciplinary, as we are guided by by a governing board that contains members—faculty and administrators—from multiple colleges and disciplines. 

• Teaching Research Methods in the Context of Equity Issues 

Our approach to teaching research methods involves the presentation of specific research practices situated in the context of practices that address equity in education. Our qualitative methods course, for example, is entitled “Qualitative Analysis of Race, Class, and Gender in Society and Education.” It involves the development of qualitative research expertise while simultaneously understanding how issues of race, class, and gender may be appropriately investigated employing qualitative methods. As another example, our quantitative methods course, “Quantitative Analysis of Structural Inequality in Education,” inductively teaches the use of SPSS to query specially-constructed education data bases (one P-12, the other Community College) regarding issues of structural inequality in education.

• Case Studies and Problem-Based Learning

As is likely the case with many other programs, we are finding the use of case studies to be a promising pedagogy. We have begun employing them as a learning tool, and also as a type of required writing assignment. In addition, students learn the methodology of developing case studies in their qualitative methods coursework.

• Use of Collaborative/Cooperative Learning

We are already seeing frequent use of collaborative learning strategies in much of our coursework. Students are encouraged—in some cases required—to take responsibility for reading individual pieces and sharing summaries with the rest of the group.  Other forms of collaboration are also emerging.

Assignment 2:  Investigating Learning Outcomes with Assessment Data

In responding, consider the Assessment article by Shulman, “Assessment and the Quest for Accountability.” 

Your program has a set of learning outcomes that have been well articulated and provide coherence and direction for faculty and students. 

What are those outcomes? 

The following are our program learning outcomes, broken out in terms of the program’s five curriculum categories:

Category 1: Leadership and Systemic Reform 

1A. Students will be able to foster interactions among colleagues that lead to a shared vision that can reduce the learning gap. 

1B. Students will be able to create a practice of collaboration among educational leaders 

1C. Students will be able to create a culture of professional practice and evidence-based decision-making in developing and implementing educational improvement initiatives 

1D. Students will be able to describe and implement governance and policy structures and processes that are utilized for organizational and systemic reform 

1E. Students will be able to examine best practices of educational transformation and scaling up and sustaining innovations 

1F. Students will be able to identify effective methods for assessing student preparedness and attainment, and be familiar with effective models for imparting basic math and English skills and teaching English as a Second Language. 

1G. Students will be able to act as leaders and change agents within educational settings, while exemplifying high standards of ethical behavior.

Category 2: Learning, Curriculum, and Assessment 

2A. Students will be able to describe the importance of cognitive, social, and cultural issues in developing language, literacy, mathematics, and science. 

2B. Students will be able to identify and promote advanced, evidence-based, successful strategies for language, literacy, mathematics, and science. 

2C. Students will be able to describe and effectively act upon curriculum and instruction issues at the administrative level. 2D. Students will be able to effectively supervise instruction and perform teacher evaluation. 

2E. Students will be able to develop and provide effective programs and supportive services for retaining students from under-represented groups, and reducing institutional barriers to timely completion of programs. 

2F. Students will be able to effectively manage systems to address special needs learners. 

2G. Students will be able to respond effectively to short-term workplace needs and long-term career trends. 

Category 3: Equity, Diversity, and Structural Inequality 

3A. Students will demonstrate an understanding of structural inequalities in schools and communities. 

3B. Students will be able to analyze quantitative educational data sets as a way to document and analyze structural inequality. 

3C. Through exposure to historical and contemporary research and theory, students will analyze the impact of race, class, gender in the larger society and the significance of that impact in schools. 

3D. Students will be able to analyze qualitative research as a way to document and analyze the impact of race, class, and gender in the larger society and the significance of that impact in schools 

3E. Students will demonstrate understanding of current trends and pressing needs in the pursuit of equity in education. 

3F. Students will be able to employ grounded, innovative strategies and practices for addressing racial and social inequality in schools. 

3G. Students will be able to develop effective strategies for recruiting students from growing, yet under-represented, populations. 

3H. Students will be able to use research as a tool to design, implement and evaluate education programs and effective teaching strategies for racial and social justice. 

Category 4: Educational Program Administration 

4A. Students will be able to administer an effective human resources system and be able to motivate and manage subordinates and labor relations 

4B. Students will be able to effectively and efficiently manage a budgeting and financial management system, created as a result of strategic planning processes, to enable the organization to move forward in attaining its goals of improving student learning 

4C. Student will be able to appropriately apply knowledge of public policy, public financing, and the educational legal context and understand how these have been developed and changed 

4D. Students will be able to effectively reach out to communities around the educational setting, creating partners and collaborations in the process 

4E. Students will be able to demonstrate leadership as models of professionalism, including setting and adhering to high ethical standards 

4F. Students will be able to manage organizational resources and to develop strategies for obtaining supplementary resources to fund programs 

Category 5: Research Activities 

5A. Students will be able to describe and critique educational applications of qualitative, quantitative, and

survey research methodologies with respect to effective K-12 and community college/higher education

leadership. 

5B. Students will be able to effectively review research reports and educational literature, and to and to

identify appropriate programmatic applications of research findings. 

5C. Students will be able to design and carry out an empirical study that addresses a practical problem of

educational leadership practice in K-12 of community college/higher education. 

5D. Students will be able to gather and analyze qualitative and quantitative research and other data, and to

generate clear and appropriate conclusions for educational practice. 

What data do you gather to assess how well students have met those expectations? 

Our current plans call for gathering the following data for assessment and evaluation purposes:

- Student course evaluation data, each semester.

- Student program evaluation data, each semester.

- Ongoing formative feedback from students.

- Structured assignments in each course (annotated bibliographies, response papers, memos, case studies, literature critiques, analytical papers)

- Course syllabi.

- Governing board documents.

- Student portfolio of work—including first-year portfolio review.

- Literature review.

- Qualifying exam.

- Dissertation proposal

- Dissertation.

- Student exit survey.
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