California State University Carnegie Project on the Education Doctorate

Convening – January 29-30
Preparation Work
Assignment 1:  Signature Pedagogies

As a foundation for your response, review Preparing Stewards of the Discipline, the Signature Pedagogy article by Chris Golde, and the Signature Pedagogy Notes from the national CPED discussions. 
Identify one or more signature pedagogies that you have or would like to have in your program. What are the features or characteristics of these signature pedagogies?
______________________________________________________________________________________
Our response to this question is a synthesis based on input from faculty and students. The signature pedagogies we would like to have in our doctoral program are:
1)  An Integrated Curriculum:  We see the importance of having an integrated curriculum throughout the program, so that rather than individual courses and coursework, assignments fit together into a larger whole.  The integrated curriculum needs to be created and carried out through on-going collaborative work of the faculty.  This would necessitate faculty to be aware of what other faculty include in their courses, how they teach, and what assignments they require.
2) The Creation of a Doctoral Culture:  There should be a specific mission and philosophy that defines the program.  This may be broad, but it should be explicit.  This culture includes values (collaboration, advocacy, respect), techniques & practices (use of social science writing, journaling, study groups, seminars, field work), the commitment of time (faculty available to students and giving prompt feedback / students doing their readings & assignments on schedule)
3) An Integration of Research and Practice (research as praxis):  Research needs to inform practice and practice needs to be based on research.  Curriculum and assignments need to include discussions of how research informs real life situations and what elements of practice need to be studied.
4) Explicit Benchmarks on the Way:  The program needs to include rites of passage (Van Gennep, 1909; 1960) to be able to identify student progress and to help facilitate growth and change.  This includes an orientation, benchmark assignments and events, and a culminating experience.
Assignment 2:  Investigating Learning Outcomes with Assessment Data

In responding, consider the Assessment article by Shulman, “Assessment and the Quest for Accountability.” 
Your program has a set of learning outcomes that have been well articulated and provide coherence and direction for faculty and students. What are those outcomes? What data do you gather to assess how well students have met those expectations? 
__________________________________________________________________________________
Although there are assessments included in our program document, there has not been sufficient time to see how work--as we just finished our first semester.  Our three main program goals need to be assessed, as well as other objectives specific to different courses:

1) Transformational Leadership. Transformational leaders understand, implement, and evaluate strategic equitable leadership practices based on various theories, models, and approaches for achieving organizational transformation.

2) Critical Policy Analysis and Action. The program develops in students the skills for informed analysis of educational policy in order to positively influence educational policy in the K-12 or community college/higher education setting.

3) Informed Decision-Making.  Effective and strategic decision-making needs to consider a multitude of constraints and obstacles, raw data, stakeholder perspectives, and potential consequences of decision choices. 

In the first semester, the students were assessed on individual coursework and given grades, not on programmatic benchmarks.  We plan to have students keep portfolios that are monitored collaboratively by the student and their advisor.  In order for students to be prepared for proposal writing, data collections, dissertation writing, and defense, the skills for these benchmarks must be taught in the program.  There needs to be formative assessments to make sure students are progressing towards their goals and to find specific ways to improve academic readiness and performance.

We also need to decide on how instructors will be evaluated.  The two departments involved in the doctoral program use different evaluation forms.  New ones for the doctoral program need to be developed.  It is critical for instructors to know how students experience their teaching and to be able to improve their pedagogy.
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