California State University Carnegie Project on the Education Doctorate

Convening – January 29-30

Preparation Work
There are two pre-meeting assignments for your team to complete for the CSU CPED Convening on January 29th and 30th. Each response should be no more than one page and should be entered on this document. These assignments will help to shape our discussions and will be posted on the CSU CPED web site thereafter at:

http://teachingcommons.cdl.edu/edleadership/cped/index.html
The reading materials for the assignments are currently posted on the web site. 
Assignment 1:  Signature Pedagogies

As a foundation for your response, review Preparing Stewards of the Discipline, the Signature Pedagogy article by Chris Golde, and the Signature Pedagogy Notes from the national CPED discussions. 

Identify one or more signature pedagogies that you have or would like to have in your program. What are the features or characteristics of these signature pedagogies?
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Signature Pedagogies


Program signature pedagogies include New Doctoral Student Retreat, 

Annotated Bibliography, staged proposal writing and inter-cohort meetings.


The retreat, which takes place a month before the program begins, is a day in

which the overarching program beacons of leadership and social justice are presented

and explored. The notion that “your workplace is your laboratory” and the scholar-

practitioner perspective is introduced. This is meant to initiate habits of mind and action.


The building of the annotated bibliography begins in the first term of the program

 and continues throughout the program. The creation of the annotated bibliography is 

cross-disciplinary in that the research and content instructors have all agreed the building 

of the student AB is a common assignment for courses.  Students also use literature

mapping to unpack articles they feel have particular use to them in their area of curiosity.


Staged proposal writing takes place during the first two years of the program. A 

strand of iterative paper writing begins in the first term and is guided, critiqued and 

nurtured over time by faculty and peers.  


Inter-cohort meetings (there are four at this itme, plus a sister program in C and I) 

and events allow entering students to hob-knob with students who are further along in the 

program.  Those in the second and third year of the program exchange data gathering and 

analysis tips, while first year students absorb the palpable practitioner-scholar 

conversations around them. The interactions take place in informal social settings with 

food and an annual methodology conference where students and faculty present their 

work.


Our work would be elevated through the use of the Journal Club which would be

discussed by the doctoral faculty in the spring.
Assignment 2:  Investigating Learning Outcomes with Assessment Data

In responding, consider the Assessment article by Shulman, “Assessment and the Quest for Accountability.” 

Your program has a set of learning outcomes that have been well articulated and provide coherence and direction for faculty and students. What are those outcomes? What data do you gather to assess how well students have met those expectations? 
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Investigating Learning Outcomes with Assessment Data


The student learning outcomes include those delineated in each course, as well as 

four program “uber” learning outcomes which are 1) demonstrate, orally and in writing, 

the ability to critically analyze and critique the thinking of others in a scholarly manner;

2) acquire skills and develop  dispositions to confidently engage in leadership in 

order to increase student achievement and make by addressing problems of  practice in 

educational settings; and 3) contribute to the  field of  applied leadership through disciplined 

inquiry. 

We gather on-going data over time and at the conclusion of the program. 

The formative program assessments are: 1) the pre-qualifying assessment, three

terms into the program, when individual student performance in courses is reviewed and

a determination is made if the student is “good to go” for the second year of the program;

2) the first year paper in which students show what they know about a topic and can

communicate that knowledge in a scholarly, integrative and disciplined manner; 3) the 

research proposal in which a student presents their narrative of their research

problem, research questions, current knowledge in the field and the proposed

methodology; and 4) individual course evaluations throughout  the program. 

The summative assessment is the writing of a dissertation that tackles a significant

problem of practice through well crafted research problems and questions, application of 

disciplined inquiry methods best suited to the research questions, the systematic gathering 

and rigorous analysis of data, and well-considered and critiqued findings that can inform

the larger community of practitioners and scholars.


Over the four years of the program, we have used data from these assessments to re-order 

course sequences, revise common assignments between content and research courses and 

increase writing assistance to students. 

